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ABSTRACT 
South Africa is faced with socio-economic challenges of poverty, unemployment, health 
issues, drug abuse and many more.  Stakeholders such as public, private sectors as 
well as non-governmental organizations (NGOs) are trying to address some of these 
socio-economic challenges. For example, the public sector has initiated amongst other 
programs, an Extended Public Works Programme (EPWP) to create job opportunities 
specifically for semi-skilled and unskilled people, private sector is offering learner-ship 
opportunities to newly qualified students in order to gain work experience and NGOs 
have initiated various community based programs where community members are 
assisted to make a living and being cautioned about health and other issues through 
awareness campaigns.  
This research has been initiated to try and address skills shortages that could reduce 
unemployment and further assist community members to make a living through starting 
their own businesses. The researcher has identified schools as one of the community 
resources that could be used to teach basic skills in the communities as schools have 
human and physical resources that could be utilized to teach these skills.  For this 
research specific school subjects in particular have been identified as having the 
potential of transferring the theory that is taught in schools into skills which could be 
taught to community members.  
The community skills development program was a proposed tool and if is set up could 
try and address the skills shortages in communities. The research has been conducted 
focusing on school teachers teaching specific subjects as well as community 
development practitioners. The majority of research participants’ responses were 
positive about the setting up of a skills development program. Benefits for community 
members such as employment which could reduce poverty, crime and drug abuse were 
highlighted while challenges such as funding and availability of facilitators were also 
mentioned.  
A further study has been recommended to continue with specific processes of setting up 
this skill development program. 
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CHAPTER ONE 
INTRODUCTION AND BACKGROUND ON THE POTENTIAL ROLE OF SCHOOLS IN 
SKILLS DEVELOPMENT OF LOCAL COMMUNITIES 
1.1  Introduction and context of the study 
This research has emanated from the research problem of perceiving that South Africa 
is faced with the shortage of skills that can assist people to be employable or perform 
various economic activities that will improve their standard of living.  From general 
observation it is perceived that schools are not playing a significant role in supporting 
their communities in skills development in spite of having resources in the form of 
personnel and facilities which can be used to train community members in various skills.     
Although the fundamental role of education is to educate children, the school is in the 
ideal position to bring development into the wider school community through the use of 
specific school subjects and other school resources.  Vincent (2006:433) further states 
that public schools have important elements of infrastructure such as computer 
laboratories, school halls, hospitality classes and human resources in the form of 
teachers who teach subjects such as agriculture, computer literacy and hospitality skills 
plus a wide  range of information and skills through various other subject.  
Currently it takes many years for skills that have been acquired during formal education 
to have an effect in the communities; that is if those who acquired the skills choose to 
remain and work in the communities. It seems therefore important that schools should 
consider their role of supporting community members to acquire basic ski lls that will be 
of personal value to themselves and be to the advantage to the community at large.  
In this regard subjects like agricultural science, accounting, business studies, 
hospitality, computer literacy and technical subjects taught at secondary schools could 
also be taught in skills development courses to community members as these subjects 
can assist in the development of skills related to gardening, budgeting, establishing 
cooperative societies or small businesses where baking, sewing, and crops could be 
sold.  Mastering these and other skills could develop community members to be able to 
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perform activities that could be beneficial to them and the community at large. This will 
be achieved through the establishment of a community’s skills development program. 
This research endeavors to shed some light on the present situation in South African 
schools. It is perceived that currently the emphasis is on teaching mostly theory and not 
the skills that are embedded in the theory of practical subjects.   
1.2 Problem statement 
Most developing nations design development around an education system because 
education is supposed to provide the nation with the required skills for growth and 
development.  In this regard Fishlow (1994:134) points out that one of the policies that 
assisted South Korea to gain the “miracle development” that surprised the whole world, 
was to put emphasis on primary education rather than on university education. Linked to 
Fishlow’s writing the researcher believes schools in South Africa are not playing a 
significant role in supporting local communities to reduce socio-economic challenges by 
empowering them to become self-reliant through them acquiring basic skills in a variety 
of practical and useful fields.  
1.3 Research questions 
A primary research question and three secondary questions were formulated. 
Primary research question 
What role can schools play in skills development in their local communities? 
 Secondary research questions 
 How can schools provide the skills development program in their local 
communities? 
 Which skills should be included in a skills development program?  
 How can a skills development program benefit the community at large? 
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1.4  Research aim and objectives 
Research aim 
Following on the research questions, the research aim is: 
 To determine what role schools can play in skills development in their local 
communities. 
Research objectives. 
 To determine how schools can provide a skills development program in their 
local communities. 
 To determine which skills should be included in a skills development program . 
 To determine how a skills development program can benefit the community at 
large. 
 
1.5   Concept clarification 
Community development 
According to Netshandama (2010:345-346) community development has traditionally 
been viewed as the improvement of socio-economic aspects of communities. 
Netshandama further emphasis that currently community development is recognized as 
a multiplicity of programs which consider social cohesion, culture and religion in the 
planning of such development initiatives for example skills development programs as 
envisaged by this study. 
 Development practitioner 
Community Development practitioners are, according to Mbeki (2003:14) community-
based persons who collaborate with other community activists to help fellow community 
members to obtain information and resources from service providers with the aim of 
learning how to progressively meet their  own needs, achieve personal goals, realize 
aspirations and maintain their well-being.  
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Local communities 
 In the context of this research, local communities are communities in which the 
selected secondary schools are situated. These communities can be a section of a 
particular township or the entire-township or part of a particular rural area, but primarily 
comprise of people in an around the selected schools.  
Skill 
A skill as defined in the South African Concise Oxford Dictionary (2005) is an ability to 
do something well or an expertise which is acquired through specific training. With 
regard to this study local communities will be taught various skills such as baking, 
gardening, financial management and many more through the use of selected school 
subjects, using the newly acquired skills to improve their own situation. 
 Socio-economic challenges 
 According to Dener (2013:1) socio-economic challenges are societal and economic 
problems that socio-economics must research and governments try to curb. These 
challenges include factors that have a negative influence on the individuals’ social and 
economic activity.   
This study focuses on skills development which is considered as one of the priorities for 
the Department of Higher Education in South Africa, hence it has embarked on the 
improvement of Further Education and Training colleges. The FETs are seen as the 
vehicles that will be used to develop a range of skills that are considered of importance 
to the South African society. 
Community schools 
In the Manyano Conference Manual (2010:3-4) community schools are described as 
those schools that focus on the holistic development of children coming from poor 
backgrounds. Community schools are seen to be in a good position to improve the state 
of teaching and learning and to improve the learning outcomes.   This is seen to only be 
achieved through the involvement of parents, community members, religious groups 
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and educational stakeholders. The existence of these schools further promotes the 
relationship between schools and community which is part of this research. 
1.6   Literature review 
Hiatt-Michael (2008:87-110) stresses the positive impact that can be brought about by a 
school-community partnership in the learning and development for both parties.  
Government alone cannot perform all the functions to improve the living standards of its 
people therefore all stakeholders in a society should join hands in the development of 
their communities. The intervention by the stakeholders could be in the form of practical 
programs or awareness programs.  For this study the focus will be on skills 
development programs at selected schools in an identified area.  
The Reconstruction and Development Programme (RDP) (White Paper of 1994) clearly 
states that one of its goals is the development of people by the people for the people. 
The general interpretation that can be given to this goal is that development should be 
bottom up and not top down meaning that people should design and plan the kind of 
development they would want to see in their communities.  Unfortunately this people-
centered development as set out in the RDP is yet to be realized. At present most of 
development programs are designed at the top by government departments and are 
presented to people with very little input from the people themselves.  One key to 
remedy this problem is to be found in the utilization of schools situated in the 
communities where change is planned. 
Davids, Theron and Maphunye (2005:20) describe a school-community partnership as 
“social learning”.  In this “social learning” schools are part of the environment and often 
have the resources such as school halls, computer laboratories, hospitality studies room 
to mention some, to meet some of the community’s needs. One of principles of The 
National Curriculum Statement (NCS) Grades 10-12 (2005:3) is teaching “high 
knowledge and high skills”. The expectation by the DoE is that teaching should give 
learners the level of education that will develop the required skills in them.  In this way 
the communities are in a position to benefit as the learners and schools are part of the 
communities and learners should be able to transfer the skills learnt at school to real life 
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situation in the communities where they live. Unfortunately this often does not happen. 
Reasons behind this are discussed in Chapter Two.   
1.7 Research methodology 
1.7.1 Theoretical background and paradigm  
This research is based on an interpretive paradigm whereby the views of the 
participants will be analyzed in order to answer the research questions.   According to 
Maggs-Rapport (2000:221) in this approach the researcher interprets the situation and 
the participants’ comments; presenting information gained in a narrative.   
In this regard Cohen, Manion and Morrison (2000:22) add that the researcher begins 
with trying to understand the individuals’ interpretations of the world around them. As 
this research intends to look into the possibility of using school subjects to develop the 
communities, the views of the subject teachers and the community development 
practitioners need to be taken into consideration because they are the people who are 
respectively are either teaching specific subjects in the identified schools or are working 
on development in the communities.  Data will be collected from both groups of 
participants and interpreted with the aim of getting a deep understanding of the 
perceptions they have regarding the phenomena under scrutiny. 
Furthermore, the qualification being obtained in school of Development Studies, the 
focus is on aspects of development, change and improvement in a specific aspect of a 
purposefully identified site and community.  
1.7.2 Qualitative method 
Neuman (2000:6) describes qualitative research as the method that involves the study 
of people’s beliefs, behavior and their interaction with the world. This study involves 
people and will require selected participants to share their views on the research 
problem rendering the qualitative method as suitable. According to Pope and Mays 
(2000:4) qualitative research asks mostly “open ended” questions where the 
participants are given an opportunity to respond more elaborately and in greater detail.  
Cohen, et al (2000:255) consider such open-ended questions very attractive because 
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they invite honesty and personal comments from the participants that further puts a 
sense of ownership of the data to them.  
Inductive reasoning is suitable as a starting point for this study; looking at specific 
subjects taught at schools that could be taught to community members in order to 
strengthen the community’s independence through skills development. In this regard 
Patton (2002:129) mentioned that a qualitative research method uses an inductive 
approach as it moves from the particular to the general. McMillan and Schumacher 
(2010: 323) further emphasis that through inductive reasoning the data is first gathered 
and then synthesized inductively to generalizations.  
1.7.3 Sampling 
For the purpose of this research a purposive sampling method was preferred as 
suggested by Cohen, et al (2000:103-104). They describe purposive sampling as a 
sample that has been handpicked to suite a specific purpose.  De Vos, Strydom, 
Fouche and Delport (2005:207) further state that purposive sample is composed of 
elements that contain the most characteristic, representative or typical attributes of the 
population.  
 The participants for this project are teachers who are teaching the specific subjects and 
also the development practitioners working in the communities.  These participants 
have been chosen on the basis that teachers have first-hand information about subjects 
containing embedded skills that could be used in a community skills development 
program, while community development practitioners have the understanding of the 
community dynamics and needs and understand how community members can be 
approached. 
 Both rural and township schools were selected for the collection of data in order to 
compare the appropriateness of this type of intervention in both settings. 
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1.7.4 Data collection tools 
Questionnaires 
Struwing and Stead (200192) point out that an open-ended questionnaire gives the 
respondents freedom and flexibility of expression to elaborate on their answers. 
Struwing and Stead (2001:93) further point out the questionnaires have an advantage 
that they give respondents enough time to complete at their own space and in their own 
time. However, Cohen, et al (2000:235) highlight the main disadvantage for using 
questionnaires pointing out that they may yield a low response because some of the 
respondents tend to forget to complete or return the questionnaires.  
Open-ended questionnaires have been distributed at schools to teachers teaching the 
specific, identified subjects.  The researcher arranged to collect the completed 
questionnaires within 20 days. 
Individual interviews 
A personal interview gives the researcher and the participants a face to face encounter 
(Babbie and Mouton, 2001:294). According to Struwing and Stead (2007:87) the 
advantage of using personal interviews is that they are likely to yield information which 
is rich, accurate and reliable because clarity and rephrasing of questions can be 
instantly done.  
The interviews have been conducted with community development practitioners. 
Individual interviews have been seen appropriate for community practitioners because 
they are very busy people who can only be seen through appointments and cannot be 
called into one place as in the case a focus group interview session.   
1.8 Data analysis methods 
The most serious shortcoming of the qualitative research method is its subjectivity. 
According Struwing and Stead (2001:16) the researcher is part of the participants’ 
reality and interpretation therefore is not completely objective or value free.  For this 
reason the emphasis should be placed on the participants’ perspective and description 
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of events, beliefs, and behaviors. In this study the findings will be member checked for 
verification. 
Categorizing the data helps the researcher to give order and group and compare the 
data obtained from different sources. Another important aspect for data analysis is 
coding. According to Merriam (2009:173) coding is the assignment of some sort of 
designation to various categories of the data such as letters, symbols, numbers or 
colors.  For this research, categorizing took place by identifying themes and using 
colors for coding to indicate data according to themes and memo writing which is the 
writing of short notes in the margin of a questionnaire. For example green was used for 
theme one, purple theme two, red theme three and so forth. 
1.9 Validity and trustworthiness of the study 
According to McMillan and Schumacher (2010:330), validity refers to the degree of 
congruence between the data collected and the realities of the world. Validity could be 
achieved through meticulous data collection, scope covered and instruments used.  For 
this study questionnaires for written responses and individual interviews were designed 
to ensure that validity is achieved. This has been ensured by constructing similar 
questions for both tools so that comparisons should be made. Furthermore this has 
widened the scope from which data was collected. Data collected through these tools 
should give light with regard to people’s feelings and beliefs about the establishment of 
a skills development program.  
Reliability is another aspect that adds to trustworthiness of the study. According to 
White (2000:25) reliability is shown if there is consistency in the findings when the same 
study is conducted again.  
1.10 Ethical considerations 
The larger part of participants in this research consists of teachers who will need their 
dignity and that of the department of the DoE to be protected. As a result permission 
from the DoE had to be obtained before any person could be involved in this research.  
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According to the Belmont Report (1979) there are core principles that must be observed 
for conducting research that involves people.  These principles include respect for 
people and not causing harm and embarrassment.  Questions that are sensitive such as 
asking about income of participants have been avoided. 
 Beneficence is a commitment to minimize the social and psychological risks by not 
including things that are perceived to be immoral to human nature and justice which is 
the commitment of ensuring fairness. This is achieved by following Ethical 
considerations that are outlined by NMMU. All information collected have been treated 
confidentially.  This study allows the participants to not reveal their identity on the 
questionnaires. 
1.11 Conclusion  
This chapter has outlined the problem statement, research questions that need to be 
answered and presented the aim and objectives that need to be addressed followed by 
a brief description of the literature review consulted, research methodology, 
trustworthiness and ethical consideration. The discussion gives the direction of this 
research.  
 
The next chapter deals with the literature review.  
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CHAPTER TWO 
LITERATURE REVIEW ON THE POTENTIAL ROLE OF SCHOOLS IN THE 
DEVELOPMENT OF SKILLS IN LOCAL COMMUNITIES 
2.1   Introduction 
This chapter presents a literature review relating to how schools could play a role in 
supporting their communities to develop basic skills. In this regard the focus is on the 
partnership of the school and community in general and community development 
approaches and South Africa government’s initiatives on skills development programs; 
including the role of non-governmental organizations (NGOs) or non-profit organizations 
(NPOs). The research will touch on global perspectives to see how other countries 
approach community development using school curricula and resources before 
discussing the South African situation. 
This research will specifically focus on how schools can become the agent for 
development in their communities through the establishment of relevant skills 
development programs as schools have resources that could be utilized to support such 
development in communities. However, during the literature review the researcher 
established that there are more literature available on the role of the community in 
school-development compared to the role of schools in developing communities. 
However, researchers such as Gilroy (2011:49-52) and Blank, Jacobson and Melaville 
(2012:6-11) emphasize the coalition between community schools and the community 
aiming at improving results at schools and indirectly affecting development in the 
communities, this is in line with the focus of this study.  
2.2 Global perspective on the possible role of schools in community development  
The global perspective touches on some of the school-community partnerships in two 
countries that represent the developed and developing world. With regards to the 
developed world, the aim is to show the role of schools in sustaining development and 
in case of the developing world the aim is to highlight the role that is being played by 
education (schools in particular) in the development processes.  
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2.2.1 United States of America 
Chung (2002:12-14) highlights the role public schools can play in community 
development and how these linkages between schools and the community help to 
address neighborhood needs through skills development. Chung (2002:12) cites the 
case study of U.S.A Department of Education’s National Clearinghouse for Educational 
Facilities which has drawn attention to the links between public schools facilities, 
sustainable development, and community engagement. This involvement falls into two 
categories namely onsite and offsite strategies. The onsite or direct strategies focus on 
the utilization of staff (teachers) and students to benefit the community. For instance 
staff and students can be used to teach skills to community members. Although this is 
possible, a program should be drawn up since the staff and students have their 
personal, daily commitments and can therefore not be available at all times. The offsite 
or indirect strategies focus on neighborhood improvements through the use of 
community resources. Community resources include schools, community libraries, halls, 
art centres and other relevant structures that could be used as venues where the 
teaching of specific skills can take place facilitated by members of the community 
themselves or by invited presenters who could include local teachers. 
The efforts of bringing public schools and their communities together have highlighted 
the valuable contributions such as entrepreneurial skills, gardening and catering skills to 
mention some that schools could bring to community development. In this regard Lucy-
Allen, Brunton, McDade, Seydel and Vogel (2009:99-104) explains the collaboration 
between Springfield College with the Springfield Public Schools and neighboring 
community; and the results that this collaboration has yielded for community 
development. This collaboration has identified the needs of the community and 
thereafter suitable programs were designed to address each need. Activities included 
cleaning-up the environment through waste collection, painting projects, building 
renovations as well as practical business plan meetings where participants could learn 
how to start small businesses or cooperative societies. All of these and more 
contributed to improving education in general. For instance college students taught 
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neighborhood children to enhance their computer skills on how to access information for 
school and other purposes.  
Blank et al (2012:1) also emphasize the role of community schools in a partnership that 
aligns schools and community as community schools are in the position to develop their 
students into educated citizens who should be ready and able to give back to their 
communities. 
Gilroy (2011:50-51) writes about the USA Coalition for Community schools which has 
attracted schools in 49 states and Districts of Columbia and 150 from Chicago. Although 
the emphasis of community schools is on the schools’ functional improvement, the 
involvement of community members usually establishes a good relationship between 
schools and communities. This relationship could be used to facilitate co-operation 
whereby skills learned at school can be passed on to the community through programs 
that can be designed by both parties to strengthen the community as a whole. 
2.2.2 China 
An appropriate example from China is where an initiative called Compassionate Heart 
Program which has one of its objectives, to instill the sense of social responsibility to the 
secondary school students in northwest China (Luo, Shi, Zhag, Liu, Li, Rozelle and 
Sharbono, 2011:184-185). Schools’ curriculum provided learners with skills as 
compared to theory; and as a result learners became ready to enter the labour market 
early and contribute to the country’s economic growth and development. Furthermore, 
this program is regarded a critical ingredient for China’s transformation into a modern 
nation; one that will not only enrich the country economically, but will also enable 
communities to solve their own problems and give residents a sense of pride. The 
Compassionate Heart Program has given communities a chance to be involved in their 
own development rather than being the recipients only. The difference between 
community participation and being a recipient in development is discussed below. 
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2.3   Approaches to community development 
Phillips and Pittman (2009:39-47) write about two approaches to community 
development namely a needs-based and an asset-based/capacity-based approach. 
 
2.3.1 Needs-based community development 
Phillips and Pittman (2009:39-47) describe the needs-based community development 
as a traditional approach where the problems, issues, and the needs of the community 
are identified. Government and/or non-government institutions are the role players in 
this development approach.  They identify community needs and design the programs 
to satisfy these needs such as building  community halls, roads, crèches and other 
assets deemed to be needed in that particular community.   
Phillips and Pittman (2009:39-47) further highlight the shortcoming of this approach is 
that it lacks community initiatives as communities tend to rely on outsiders to solve their 
problems; often resulting in prolonged dependency. The community becomes the 
consumer and somebody else becomes the provider. This approach reminds of the 
situation where you “give” a fish instead of teaching the person to “fish” for himself.  
A need based approach furthermore resembles a top-down approach to community 
development instead of getting communities actively involved in designing their own 
development programs according to their needs (Phillips and Pittman, 2009:39-47). The 
negative outcome of such a pure needs-based approach is that the community 
becomes a passive receiver in their own development and as a result fails to empower 
themselves to solve future challenges. Active community participation in every stage of 
a development program’s planning and execution seems therefore to be the key for 
sustained development. 
 In this regard Kumar (2002:24) emphases that community participation should be a 
process whereby the beneficiary influences the direction and the execution of a 
development with a view to enhance the community’s well-being in terms of income, 
personal growth and any other values the community might cherish. As such, 
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meaningful participation will support sustainability on the long run as community 
members become empowered themselves.   
2.3.2 Asset-based community development (ABCD) 
Phillips and Pittman (2009:39-47) describe an asset-based approach as identifying 
community capabilities, strengths and assets that can be mobilized to address needs 
and bring about development into the community. By emphasizing and acknowledging 
strengths and assets the community will place more value on what they have and start 
to appreciate these capabilities and strengths, using these to address challenges.   
This approach is a good example of a “bottom-up” approach to community development 
as communities use what they have to address challenges and are at all levels involved 
in the design and development of programs.  Schools as part of communities are also 
part of the community’s assets and should be included in community development 
initiatives.   
According to Cunningham and Mathie (2003:5) an Asset Based Community 
Development (ABCD) approach will assist the community to realize their strengths and 
opportunities to try and overcome any weaknesses and threats. An ABCD approach 
also contributes to the personal development of individual members of the community 
and helps to curb the influence of external agencies which may have a negative impact 
on the community by cultivating being passive as opposed to be actively involved and 
becoming resilient and self-sufficient. Furthermore, an ABCD approach also builds a 
strong interpersonal relationship among the members of the community through social 
kinship or associated networks which can be a driving force to a successful community.  
In this regard schools in communities are in a good position to drive an ABCD approach 
through community outreach programs such as skills development initiatives. 
Green, Moore and O’Brien (2006:11) say that a strong local communities are created 
when citizens are producers of their own future.  For this reason an ABCD approach in 
practice is considered as a strong citizen-centred community builder. 
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2.4   Schools and community development 
Public schools serve as centers of learning (Chung, 2002:11) and as such should play a 
role in transferring specific skills through teaching specific subjects to members of the 
community.  Christie (2008:14) highlights both traditional and modern views on the 
purpose of schools and states that in modern societies, schools are preparing people 
for different forms of work by teaching skills and knowledge for participation in a modern 
economy. Traditionally many schools focused on teaching theory and often neglected 
the practical implementation of skills.  Christie (2008:14) further points out that 
traditionally schools were the agents of socialization as they were teaching culture and 
values that was once taught in families and kingship groups. Although practical skills 
were not taught in traditional schools but culture and values that were taught are 
important to groom a well-rounded human being who can contribute positively to the 
community development.  
 
Regarding the infrastructures available at schools Vincent, (2006:433) points out that 
schools have important elements of infrastructure that could be utilized to develop 
various skills in the community. Such infrastructures include physical and human 
resources for instance halls and/or classrooms for meetings, computer laboratories, as 
well as teachers to support community development initiatives. Furthermore specific 
school subjects such as agricultural science, business studies, accounting and 
information technology (IT) can be used to teach skills such as gardening, 
entrepreneurship and computer skills.  
The school is the heart of educational change and exists within a particular community 
context; as such it is crucial that the school and community must relate to each other if 
the school is to truly meet community needs (Dividoff and Lazarus, 1997: 4-5).  
2.5 Skills development initiatives in South Africa 
Skills development is an important and challenging element for economic growth and 
development for every economy, including that of South Africa. In this regard the South 
African government has come up with many initiatives, including the Amended Skills 
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Development Act of 1998 (ASDA of 1998) that provides an institutional framework 
(National Skills Development Strategy III Framework, 2011) to develop and improve 
skills in South Africa by stakeholders (including schools). Figure 4.1 shows how the 
skills initiative is structured in South Africa. 
 
Figure 2.1: Structure of the South African Skills Development Strategy 
 
 
 
(Figure based on NSDSIII framework 2011: 10-24) 
2.5.1 National skills development strategy III (NSDS III) 
The National Skill Development Strategy III of 2011 is the subcomponent of the Human 
Resource Development South Africa (HRDSA) plan/strategy which was formed by the 
government to address skills development in South Africa.  According to Nzimande, 
(2010:3) NSDS III must ensure an increased access to training and skills development 
opportunities for every South African. Nzimande pointed out the need for a country to 
address the challenges of skills shortages and related mismatches in order to improve 
productivity in the economy.  
National Skills 
Development 
Strategy III (2011)
Human Resource 
Development South 
Africa (HRDSA)
The National Skills Fund
Sectorial Education 
and Training 
Authority 
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One of the goals of NSDS III is encouraging and supporting cooperatives, small 
enterprises, NGOs and community training initiatives.  This goal has a direct link with 
one of this research’s objectives which is to initiate skills development programs in 
communities through schools’ involvement. The achievement of the NSDS III goals are 
based on the key drivers which are SETA’s National Skills Fund (NSF). These drivers 
are briefly described below. 
2.5.2 Sector education and training authority (SETA) 
According to NSDS III framework (2011:23) SETAs were established to facilitate the 
delivery of sector specific skills in specific industries such as clothing, technology and 
office administration to mention some. Bailey (2005: 342) defines specific skills as those 
that are claimed by specific professions such as engineers, accountants, and many 
more. For instance unemployed students from tertiary institutions are given a chance to 
acquire work related experience in their specific fields or qualifications.  
The criticism by African Economic Outlook (2008:364) is that by 2007 SETAs were able 
to train only 7000 new workers out of the 300 000 expected. In response to this failure 
the South African government under the former Deputy President Ngcuka came up with 
a program called Joint Initiative for Priority Skills Acquisitions (JIPSA) to fast track 
specific skills development (African Economic Outlook, 2008:566-567). JIPSA was 
aimed to address priority skills shortages through a variety of means including 
organizing special training programs and exchange programs with other countries. 
According to the final report on JIPSA (2010:22), some of the focus areas of JIPSA 
were to train new artisans and engineers through the importation of engineers in the 
short and medium term. Between 2006 and 2009 engineers increased by 14.11% and 
artisans by 3, 6%.  
 
2.5.3 National skills fund (NSF) 
Nzimande (2010: 22) referred to NSF as a “catalytic” fund enabling the state to drive 
key skill strategies as well as to meet the training needs of the unemployed and 
vulnerable. NSF is a direct response to the aim of the NSDS III which is encouraging 
19 
 
stakeholders such as NGOs, small enterprise and communities to initiate skills 
development programs. NSF also relates to this research’s question regarding the 
funding of an envisage school-community skills development program. Funding for this 
school-community skills development program could be accessed through a funding 
proposal to NSF. 
NSDS III framework draft (2011:23) highlights that NSF will provide the “bottom up” 
grants which is in line with ABCD approach as discussed earlier.  As mentioned, ABCD 
approached is preferred for this research on school-community skills development 
program because of the suitability if community members become personally involved 
and take ownership of the projects.  
Schools as official organized entities may also be in a position to mobilize funds from 
the public and private sectors to fund skills development initiatives.  
2.6  NGO and NPO in skills development initiatives 
Non-governmental organizations have also contributed in skills development of local 
communities in South Africa. The National Skills Fund is one of the drivers of NSDS that 
provides funding to NGOs who are providing skills development programs to 
communities that were are regarded as the previously disadvantaged ones (NSDS, 
2011: 22). 
Uthando is an NPO based in Cape Town and is providing various community 
development projects, including skills development initiatives. Among these skills 
development projects is Eziko Cooking and Catering School which was established by a 
former teacher with an aim to address the problem of unemployment. 
An article by Arellano, Chigona, Moore and Van Belle (2009:2) named “ICT-based 
Community Development Initiative in South Africa” highlights initiatives by various 
NGOs and/or NPOs to readdress the inequalities in computer technology usage that 
have been created by the former regime.  One of these initiatives is Manguzi Wireless 
Internet project which is situated in northern rural area of KwaZulu-Natal.   
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The initiatives mentioned above highlight the types of skills that could be trained through 
the use of two school subjects targeted by this research which are hospitality studies 
and computer literacy respectively. 
2.7 Conclusion 
This chapter reviewed the literature on skills development programs and initiatives by 
schools-community partnerships in South Africa and around the world. The chapter also 
discussed the approaches to community development which are based on either a 
needs approach or an asset based approach. 
Some skills development initiatives by South African government through NSDS III 
which provides the establishment of SETAs and NSF were briefly outlined. SETAs and 
NSF were established to encourage the public sector, private sector and NGOs to be 
involved in skills development of unemployed and newly qualified students. The 
researcher believes various skills development programs initiated by schools are indeed 
possible. However, schools should keep an open mind to working hand-in-hand with 
NGOs and others. Furthermore the researcher believes that funding from NSF could 
largely contribute to the establishment of valuable skills development initiatives at 
schools. 
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CHAPTER THREE 
RESEARCH METHODOLOGY 
3.1  Introduction  
Mikkelsen (2005:139) describes research as knowledge production whereby answers 
have to be found through questioning and inquiry. Mikkelsen further explains that 
methodology involves the techniques and procedures followed in the process of 
gathering data regarding the research topic in question in order to answer the research 
questions and achieve the stated aim and objectives.  
Since this research is embedded in social sciences, an assumption is created as 
opposed to starting with a hypothesis which is particularly suitable for natural science 
studies and grounded in quantitative research as mentioned by Struwing and Stead 
(2001:36). In this research the assumption is found in the topic for this research which 
assumes that schools have a potential role to play in the skills development of their local 
communities.  
3.2  Theoretical paradigms 
According to Wilson (2009:333-234) a research paradigm refers to a particular 
approach and the thinking within which that piece of study falls into. The research 
assumption mentioned above has been influenced by the paradigms of an interpretive 
and Asset Based Community Development Approach (ABCD) to research.  
The value of teaching school subjects related to the needs and views the community 
may have in this regard led to the researcher’s choice of an interpretive 
phenomenology.  According to Maggs-Rapport (2000:219-220) interpretive 
phenomenology tries to uncover concealed meaning embedded in words of narrative. 
With regard to this research the researcher seeks to understand what people think 
about the role of the schools in skills development and how specific school subjects 
could be utilized to teach basic skills to community members. 
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The researcher has further preferred to follow an Asset-Based Community Development 
Approach because the selected school subjects that could contribute to establishing a 
community development program are part of the community’s resources. This is 
emphasized by Cunningham and Mathie (2003:6) who applauded an ABCD approach 
as preferred for community sustained development because community resources will 
remain in the community and could be used by generations to come. This thinking is 
supported by De Beer and Swanepoel  (2013:21-22) who say an ABCD approach 
focuses on what the community has as opposed to what a community needs.  
At schools teachers, computer laboratories, school halls and many more resources are 
available to communities for skills utilization in development programs for community 
members. Furthermore schools are situated within communities and are in a good 
position to be utilized for a skills development program implementation.  
3.3  Research problem 
Poverty is one of the main socio-economic problems that is prevailing in many 
communities around South Africa.  Although poverty is caused by many factors, Francis 
(2006:2) points out that one of the causes of poverty is the inability of people to access 
assets and to translate them into income. Francis further suggests that to overcome 
this, people should have access to skills development, information and social networks.  
Graves (2011:21-26) regards schools as community hubs which are centres of social 
and economic development for communities.  
It is in this regard schools have an important role to play in the development of their 
communities. The researcher has identified specific school subjects such as agriculture, 
hospitality studies, business studies, accounting, computer literacy and technical 
subjects that could be utilized to teach skills to communities through the establishment 
of a skills development program.  
3.4 Research questions 
Primary research question 
What role can schools play in skills development in their local communities? 
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 Secondary research questions 
 How can schools provide skills development program in their local communities? 
 Which skills should be included in a skills development program?  
 How can a skills development program benefit the community at large? 
3.5 Research aim and objectives 
Research aim 
Following on the research questions, the research aim is: 
 To determine what role schools can play in skills development in their local 
communities. 
Research objectives 
 To determine how schools can provide a skills development program in their 
local communities. 
 To determine which skills should be included in a skills development program .  
 To determine how a skills development program can benefit the community at 
large. 
3.6 Qualitative methodology  
Mikkelsen (2005:142) describes a qualitative methodology as the construction of social 
reality, highlighting cultural meaning and focusing on interactive processes.  Veal 
(2011:232) further describes a qualitative method as based on the belief that people 
involved in a particular situation are best placed to describe and explain in their own 
words their experiences, feelings and how they view the world around them.  
This research seeks to get the views, beliefs and feelings of teachers who are teaching 
selected subjects that could be of use to community development programs. The views 
of community development practitioners regarding the establishment of a community 
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skills development program will also be explored therefore a qualitative method best 
suits this research. Qualitative methodology shows that for this research interviews and 
questionnaires are suitable tools to collect data for interpretation in order to find 
answers and give meaning to the research questions and to meet the aim and the 
objectives of the study.  
3.7 Sampling 
For this study sampling was done considering the key factors of sampling as stated by 
Struwing and Stead (2001:108-124), namely size and representativeness. The sample 
size was determined by the number of teachers in schools who are teaching specific 
subjects by the availability of community development practitioners such as youth 
leader, former municipal councilor, and headman in rural areas who were also invited to 
participate in this research. Just like in the case of teachers, these community people 
are expected to share their first hand views on development of their communities as 
they are currently being practicing it and how they would like to see it develop in future. 
The sample was therefore purposefully selected. According to Cohen, Manion and 
Morrison (2000:103) purposeful sampling is when the participants are handpicked to 
suite a specific need. The geographical location includes rural schools and township 
schools.  
3.8 Data collection tools 
3.8.1 Questionnaires  
This study required detailed information from the participants hence questionnaires with 
open-ended questions have been chosen as one of the data collection tools. Cohen, et 
al (2000:246) explain that participants to questionnaires are not passive data providers 
and not objects of the research. Johnson and Christensen (2012:197) further explain 
that open ended questionnaires give participants a chance to present their thoughts, 
beliefs, feelings, attitudes, values, and perceptions about the topic. Participants were 
expected to have an invested interest in this development program, therefore their 
truthful responses were of paramount importance in order to provide information rich 
data.  
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Wilkinson and Birmingham (2003:7-10) highlight the fact that questionnaires can be a 
time, cost effective and efficient way of collecting data from a large number of 
participants at any given time. However, the success of getting rich data lies in the 
manner in which questions are formulated. Questions should be clear and 
unambiguous. 
One of the biggest shortcoming for questionnaires, according to De Vos, Strydom, 
Fouche’ and Delport (2005:172), is the high level of non-response from many 
participants.  This will be overcome by allowing the participants enough time to 
complete the questionnaires after which participants from each school will meet so that 
questionnaires collection could be collected in person by the researcher. 
3.8.2 Interview protocol: Individual 
Wilkinson and Birmingham (2003:7) describe interviews as a useful tool to gather 
detailed and informative data about a topic. According to De Vos, et al (2005:298) 
unstructured and semi-structured individual interviews are useful tools to determine 
individuals’ perceptions, opinions and their reactions to the research questions. 
In this regard Struwing and Stead (2001:87) maintain that individual interviews are likely 
to yield rich information that may be accurate and reliable because of its primary nature. 
Struwing and Stead (2001:98-99) furthermore emphasize that individual interviews give 
the researcher a chance to probe vague or incomplete answers. Questions can be re-
phrased and more clarity can be obtained during the interview enabling the researcher 
to collect detailed and information rich data.    
Individual interviews were conducted with community development practitioners 
according to a set up schedule that was informed by the availability of each participant. 
Most are usually very busy and all could not be called on to meet at the same time as in 
the case of the participants in the focus group interviews. 
A cell phone recording device was used to ensure that all information was fully 
captured. Permission to use this recording device has been obtained from each 
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participant before the interview was conducted. All interviews have been transcribed for 
the purpose of proper data analysis 
3.9 Data analysis method 
De Vos, et al (2005:339) describe data analysis as the process of bringing order and 
meaning to collected data. Johnson and Christensen (2012:17) describe inductive 
analysis as a method that moves from the general to the particular. Data tabulation, 
data coding, pictures and memo writing were preferred for this study.   
Secondly, open and axial coding have been used. Open coding was done paragraph by 
paragraph at the initial stages of data analysis (Babbie and Mouton (2001:500). During 
open coding data was categorized using different colors to highlight the research 
themes. Ryan and Bernard (2003:88) describe the identification of themes as both 
come from data (an inductive approach) and from the researcher’s prior theoretical 
understanding of the phenomenon under study. 
According to Babbie and Mouton (2001:500) and De Vos, et al (2005:348) axial coding 
enables re-constructions/synthesis of data in new ways thereby establishing correlation 
between categorized data. This was done by linking together the different categories 
that were established during open coding in order to either deepen meaning or giving 
data a logical and clear meaning. Tables and graphs were used to display data with 
different or similar information.    
Data collected in respect of skills embedded in each selected subject have been coded 
and correlated with the needs of the community according to data provided by the 
community development practitioners. For this individual interviews were used.  
Questionnaires, the research interviews and research questions were used to identify 
these themes. For this study the researcher identified four themes namely; 
 Skills that are embedded in specific school subjects.  
 Possible ways to provide a skills development program. 
 Skills that communities need. 
 Benefits that communities will gain from skills development program. 
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De Vos, et al (2005:343) describe memo writing as the short notes that a researcher 
writes in the margins of paragraphs while reading through the transcribed data. Memo 
writing was used in this study as transcribed taped interviews had to be read through 
many times to ensure best possible interpretation and notes in the margin helped the 
coding process. 
3.10 Trustworthiness 
Trustworthiness of any research is the key to be accepted by other researchers and the 
public at large. In this regard Patton (2002:381) and De Vos, et al (2005:350) have 
constructed four criteria that qualitative research should meet to gain trustworthiness. 
The criteria are credibility, transferability, dependability and conformability. Below 
follows a brief description of each criteria and how this research tried to meet the 
criteria.   
Credibility is achieved if the researcher has demonstrated that the investigations were 
conducted in a manner that ensure that the participants were correctly and accurately 
identified and described (De Vos, et al, 2005:351). The use of most suitable participants 
ensured that the data collected was relevant to the study. Credibility also refers to how 
believable findings are and how findings are supported by the use of more than one 
data collection method. For this research interviews and questionnaires have been used 
to collect data from two different groups of people namely teachers at schools and 
people in the community involved in community development practices. The subdivision 
of community development practitioners was done to get a distinction between the 
needs of the older people and the young people in the community development. 
Credibility can further be enhanced by what Cohen, et al (2006:136) called member 
checking. The research findings were made available to participants for their 
verification.  
 
Transferability means that the results of the research can be compared to or 
generalized in another context (De Vos, et al, 2005:346). For this research, the findings 
may be relevant to other communities and therefore be of value when such 
communities consider skills development initiatives where the school plays a role. 
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Dependability is about the reliability of the findings as described by De Vos, et al, 
(2005:352). The reliability can be achieved when the qualitative researcher gathers 
evidence to support his claim that similar findings would be reached if the study were 
replicated. However, Laws, Harper and Marcus (2003:267) point out that the key of 
keeping traditional scientific research “honest” is that even if the study was to replicate 
using the same context and participants, it would become a new study because the 
social world and perceptions are constantly changing.  
 
 In case of conformability, Shanton (2004:63) states that steps must be taken to help 
ensure as far as possible that the work’s findings are the result of the experiences and 
ideas of the participants, rather than the preferences of the researcher. This refers to 
the objectivity (neutrality) or the control of bias by the researcher. Findings were 
checked by the participants themselves in order to confirm the validity and the 
interpretation of the findings. 
   
3.11 Ethical considerations 
According to Pope and Mays (2001:8) research ethics deals primarily with the manner 
in which the researcher will interact with the participants of the study. Johnson and 
Christensen (2012:99) state that understanding ethical principles and procedures assist 
a researcher in preventing abuse such as forcing or bribing participants to take part in 
the research and helps delineate his or her responsibilities of the researcher. 
Conducting research that involves humans should be done in an ethical manner by 
adhering to confidentiality, anonymity, beneficence and privacy (Belmont Report, 1979; 
and Cohen, et al, 2000:246). In this study participants have been informed that their 
participation is absolutely voluntary and they have been given the option to withdraw at 
any time if they wished to do so.   
This research ensured confidentiality, anonymity and privacy by not revealing the 
names or the workplaces of the participants. According to Laws, et al (2003:241) 
participants have a right to remain anonymous and to have their right to privacy and 
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confidentiality respected. In both the questionnaires and interviews participants were not 
requested to reveal their identities. Furthermore no identification was evident in the 
report itself. 
Finally, every effort has been made to avoid asking questions that are gender, race and 
religious sensitive. This was to meet the principle of beneficence which is about the 
commitment to minimize any psychological or social risks. These are all in accordance 
to NMMU guidelines and the Ethical Clearance that was received to conduct this 
research. 
 
3.12 Conclusion 
This chapter outlined how this research was conducted in order to achieve 
trustworthiness, reliability and credibility and care has been taken in choosing a 
representative sample of teachers and community development practitioners who could 
contribute information rich data. The trustworthiness for any research project depends 
on correct methodology in data collection, analysis, interpretation and presentation.  
Questionnaires and individual interviews were used to collect data. Data analysis was 
done using coding (open and axial coding) and graphs, tables, pictures and narrative 
were used to display and interpret data. 
Finally, Ethical considerations, as prescribed by NMMU were outlined. An explanation 
on how the researcher adhered to these Ethical considerations has been included in the 
letters requesting participants to participate in this research. 
The next chapter deals with data analysis and findings. 
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CHAPTER FOUR 
PRESENTATION OF FINDINGS, DATA ANALYSIS AND INTERPRETATION` 
4.1 INTRODUCTION 
The purpose of this study was to determine the potential of schools in skills 
development of their local communities.  The research was done in schools in Umlazi 
District both township and rural or semi-rural. Findings were based on the 
questionnaires issued to teachers and interviews conducted with the community 
development practitioners. A total of 25 questionnaires were issued to teachers with 
nine responses returned. Five community development practitioners were invited to be 
interviewed and two were able to take part.   
For this study the researcher had identify four themes namely; 
 The role of schools in a skills development program in local communities. 
 Possible ways to provide skills development program. 
 Skills to be included in a skills development program. 
 Benefits and challenges in setting up a skills development program.      
The findings related to each theme are reported on followed by an interpretation and 
discussion of the findings after careful analysis.                
4.2 Participants’ biological details  
Babbie and Mouton (2001:276) state that one of the biggest challenges for a researcher 
is to persuade people to accept and pay attention to the research findings. However, if 
the data has been collected from credible participants, it is likely that the findings will be 
generally accepted by other researchers and the public at large.  
4.2.1 Gender of participants 
Figure 4.1 Gender of participants (in percentages) 
 
Females 
 
Males 
81.8 18.2 
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Out of nine questionnaires received back from teachers six were from females and 
three from males. Five community development practitioners were invited to be 
interviewed but only male participants agreed to be interviewed. Although gender did 
not have much significance in this study, it was interesting to see that the majority of 
females were willing to participate compared to their male counterparts. The 
researcher’s interpretation of this scenario is that women seem to be more concerned 
about developmental matters than men. In support of this view, Kabeer (2003:13) states 
that women are known to be very active in poverty alleviation programs  
4.2.2 Level of participant’s qualifications 
Figure 4.2 Level of participant’s qualifications 
 
 
 
 
 
 
 
 
 
 
 
The level of participant’s qualifications were included in this research to determine their 
level of knowledge and the degree of understanding of the selected subjects taught.  
Although participants with certificates and diplomas might have a satisfactory level of 
subject knowledge, in general it is expected that individuals with higher qualifications 
possess a higher level of insight and deeper knowledge of that subject. Obviously 
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factors such as personality, personal interests, enthusiasm and motivation will all play a 
role in how committed and successful the teacher is in teaching a subject. 
4.2.3 Work experience 
With regard to teacher participants, work experience ranged from two to 26 years. Work 
experience supports a deeper level of understanding because usually the longer the 
experience in the specific field the better understanding of that field (subject). Such 
deeper understanding should contribute to the transfer of practical skills embedded in 
the subject for application in the “real world”. 
4.2.4 Experience in skills development  
The majority of teacher participants did not have the necessary experience in skills 
development as such. Although this lack of specific experience did not negatively 
impacted on this study, it could be advantageous if more teachers had knowledge and 
experience in the field of skills development. In this study all the community 
development practitioners included were well equipped with skills and experience in 
skills development programs by virtue of their training and experience in skills 
development and community development projects. 
4.2.5 Position participants held at work 
The findings showed that the majority of the teacher participants were post level one 
teachers with some filling leadership positions such as Heads of Departments (HOD). 
HODs are appointed to this position because of their expertise in the subjects they are 
managing and their leadership qualities. This fact also played a role in rendering data 
collected from them as being rich and reliable.   
With regard to community development practitioners, participants included a former 
ward councilor who had an input with regard to determining the level of skills shortages 
in the community. The youth leader who participated commented on youth 
unemployment and lack of skills among the youth in general.  
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4.2.6 Geographical location 
The focus areas for data collection were Lamontville Township (urban area) which is 
situated in the south east of Durban, Umbumbulu (a rural area which is in the far south 
west of Durban) and Welbedacht, a semi-urban area in the west of Durban. Even 
though Lamontville is an urban area and situated next to an industrial area, there is still 
a high level of unemployment because the majority of people do not have the necessary 
skills that to make them employable at the local industries. 
There were no major differences in responses from urban or rural areas.  The data 
showed that community needs are relatively the same in both rural and urban areas; 
especially related to the high level of unemployment. 
4.3 Theme One: Role of schools in a skills development program of local   
      Community. 
 
4.3.1 Findings 
It was mentioned in Chapters One and Two that schools had resources in the form of 
human and physical resources that enabled them to offer skills development to their 
local communities. Such skills development programs could be offered through the 
utilization of physical resources such as school computer laboratories and schools halls 
while subjects suitable for skills development programs, are often already being taught 
at such schools. This makes it relatively easy to also offer the subjects (or specific units 
thereof) after formal school hours to interested members of the community.  
Question: What school subjects could possibly be utilized in a skills development 
initiative to the community? 
 The community development practitioners’ comments on subjects that could be 
used for skills development were as follow; 
“…school subjects that can be used for skills development program is technology 
subjects because most of the things need technology and most people want be 
computer literate, and to aware of things around them. …..agriculture also could be 
used to teach skills …”   
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“…key subjects such as business and entrepreneurship subjects as well because we 
talk about skills development program they will develop our skills as well.” 
Questions: i) What skills of value to the community do you think can be taught through 
your subject to community members? 
  ii) What skills do you consider lacking in this local community?     
 Teachers listed the following subjects and skills that could be taught through 
these specific subjects. Both questions required teachers to list the skills that 
could be taught through their specific subjects and skills that are lacking in their 
communities hence the responses were given as subjects and skills thereof.   
The following list was compiled from the questionnaires that were given to 
teachers.      
 hospitality studies such as cooking, sewing and function planning;  
 computer literacy such as emailing, internet browsing and problem solving;  
 agricultural science such as gardening, entrepreneurial skills and self-reliant;  
 electrical technology such as household appliance repairs;  
 civil technology such as drawing structures (house plans, bridges etc.), 
bricklaying, plumbing and woodwork;  
 accounting such as bookkeeping , investments, and,  
 business studies: entrepreneurial skills and business plan writing. 
 
4.3.2 Interpretation 
Most of these skills were also listed as those that are lacking in the community therefore 
the listing of these skills as those that are embedded in school subjects showed that 
school subjects could possibly be utilized to teach these skills to communities. The 
challenge with teaching skills such as problem solving and logical thinking could be a 
lack in the knowhow of teachers to include the teaching of these skills in their subjects. 
Such skills need teachers who have been trained professionally to teach and have good 
experience in their classrooms to identify suitable material for e. g problem solving, 
logical thinking and other higher order cognitive skills. 
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4.4 Theme Two: Possible ways to provide skills development programs 
4.4.1 Findings  
Question: What is your opinion on the possible setting up of a skills development 
program for members of the community? 
 Community development practitioners considered it as possible to set up a 
community skills development program.  
 “yes I think that kind of a thing can actually happen, I for one I look at something we 
could have like youth centre, community art centre where different skills could be 
learned such as music,…..” 
“…that will be one of the goals for the community because I have mentioned that the 
communication skills are lacking…” 
Question: What role will you be willing to play in a skills development program involving 
your subject or other skills you may possess? 
 Teachers considered  their role in the skills development program as 
follows: 
 “I would like to teach them literacy skills, rights and responsibilities of consumers.” 
“…conduct workshops on starting your own business and drawing a business plan.” 
“…motivation and encouragement – teaching them how to survive, numeracy and 
entrepreneurial skills.” 
4.4.2 Interpretation 
The responses from both community development practitioners and teachers as quoted 
above indicated that a community skills development program is possible to set up.  
Community development practitioners considered it necessary to set up such a program 
they even gave some of the suggested initiatives in their communities such as youth 
centre and community art centre. 
The majority of the teachers were willing to offer their services such as teaching specific 
skills to the community if such a program was established. This included skills from their 
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subjects and additional skills they might have acquired from other qualifications or 
experiences. 
4.5 Theme Three:  Skills to be included in the community’s skills development 
program. 
4.5.1 Findings 
From questionnaires and interview participants highlighted various skills they felt must 
be included in the community skills development program.  Among these skills were, 
entrepreneurship (which will provide with skills to start their own business and a 
possibility to provide with job opportunities), computer literacy, communication, 
business, bricklaying, welding, gardening, cooking and many more.  Participants further 
highlighted the skills that were lacking in the community such as leadership, reading, 
problem solving, numeracy and some of the skills mentioned under skills that are 
needed.   
Participants responded in the following pattern regarding skills that were needed and as 
well lacking in their local communities by elaborating on the reasons why these skills 
were so desperately needed: 
Question: In your opinion, what are the skills that members of the community most 
need? 
 Community development practitioners responded as follows: 
 “…..I think community needs that (skills development program) so that they can use to 
get some income….” 
“…..members of the community need communication and literacy skills because they 
need to be educated in order to access things….” 
Question: What are skills (apart from skills imbedded in the subjects taught at your 
school) you can recommend to become part of a skills development initiative in the 
community? 
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 Teachers responded as follows by means of these statements: 
 “…community members need practical skills such as bricklaying, plumbing etc….” 
“….leadership skills and problem solving skills are lacking…..” 
4.5.2 Interpretation 
The researcher grouped the skills the participants perceived as most important into four 
categories in order to arrange them into a simple pie chart that is easy to interpret.  
Figure 4.3 Skills needed/or lacking  
 
 
 business and entrepreneurial skills includes the ability to facilitate self-
employment, job creation, and self-reliance through activities such as gardening 
 technical skills includes activities such as bricklaying, plumbing, welding, 
electricity repairs; and more. 
 Numeracy and literacy skills include communication, computing, bookkeeping; 
and more.  
 Problem-solving skills includes logical thinking and leadership skills. 
 
8.23.2
1.4
1.2
Skills needed/or lacking
Business and entrepreneurial Technical Numeracy and literacy Problem solving
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4.6 Theme Four: Benefits and Challenges in setting up a skills development      
program 
 
4.6.1 Findings of Benefits 
Question: How would the above mentioned skills benefit the community at large?  
 Teachers responded as follows with regard to benefits as this question was 
addressed to them only; 
 “The community will be able to meet its food supply, create job opportunities for most 
youth, reduce crime and drugs abuse as people are taken from the streets and put into 
productive use.” 
“…create job opportunities hence combat hunger, reduce crime, substance abuse and 
keep people especially youth away from streets.” 
“…they will be able to support themselves and not depend on grants and be able to 
build their own houses.” 
4.6.2 Findings of Challenges 
Question: What challenges do you foresee in setting up such a skills development 
initiative?  
 The question on challenges was asked to community development practitioners 
and their responses were as follows: 
“…for now there are two barriers or challenges, one is to have manpower to do 
work…but if you do not have funding for those program we cannot have such 
development.  
, “….’community politics’ is the thing that can hinder the progress…people can say this 
thing (skills development program) was initiated by who and why we were not 
involved…”   
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4.6.3 Interpretation of benefits 
It was clear that the majority of teachers were of the opinion that the proposed skills 
development program could benefit the community through job creation opportunities, 
make them self-reliant and at the same time reduce crime and drug abuse because 
people are kept busy in a meaningful way.  
Participants perceived that such skills development programs will in part solve some of 
the socio-economic challenges such as unemployment and crime as they were 
highlighted in the problem statement for this research.  
4.6.4 Interpretation of challenges 
The lack of facilitators could imply that people could perceive that this skills program 
initiative was a source of employment and a form of income should be given to people 
who will be offering their services. Therefore there could be reluctance by the facilitators 
to offer their services for free. With regard to “community politics”, some community 
members who might be having necessary skills may be reluctant to participate in this 
program initiative if not properly informed about it. 
4.7 Conclusion 
The data analysis showed that all the participants agreed that a skills development 
program is necessary for the community’s development.  This chapter highlighted the 
possible availability of facilities for skills training and also emphasized the skills that are 
generally lacking in communities.   
Benefits and challenges in setting up a skills development program were also raised. 
Challenges included funding the program as well as how to correctly involve 
stakeholders without causing conflict or make them to own the program. Benefits 
included creation of job opportunities for community members as well as making the 
community to become more self-reliant.  
The next chapter discusses the implications and recommendations with regard to the 
findings.   
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CHAPTER FIVE 
IMPLICATIONS AND RECOMMENDATIONS 
 
5.1 Introduction 
This chapter presents the implications and recommendations that are based on the 
findings that were presented in Chapter Four. These implications highlighted the 
potential and/or challenges for setting up a skills development program.  
5.2 Participants’ biographical details 
5.2.1 Implications 
The majority of teacher participants did not have development experience in community 
development practices which could have had a negative impact on their responses. If 
teachers had more experience in community development skills, the data collected 
could have been richer. 
5.2.2 Recommendations 
Teachers should be encouraged to participate in community development initiatives and 
become more involved in their school community activities in general such conducting 
awareness campaigns on specific areas such a drug abuse, youth pregnancy, HIV/Aids 
and many more.  Teachers could participate in local community structures such NGOs, 
health, education and youth forums. This will enable them to gain first-hand experience 
with regards to the needs of the community and having gained this knowledge could 
even have more positive impact on their teaching of specific subjects.   
5.3 Theme One: The role of schools in a skills development program of local   
      Community. 
5.3.1 Implications 
Findings revealed that most of the participants agreed that schools have a role to play in 
skills development in the local communities.  Although schools’ physical resources such 
as school halls, computer laboratories and hospitality rooms were not mentioned by 
participants as resources that be utilized for skills development program. The focus was 
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on school subjects only.  The over emphasis on school subjects and overlooking other 
school resources could have a negative effect as other community resources such as 
community halls, churches and libraries which could be utilized also might be 
overlooked. This could limit the recognition of resources that are available to be utilized 
for setting up a skills development program. 
5.3.2 Recommendations 
Schools subjects might not be the only resource to set up a skills development program 
therefore it was important that all other resources should have been taken into 
consideration. In this regard Chung (2002:12-14) writes about the onsite and offsite 
strategies that could be applied to link schools with their local communities. The 
interpretation of the above statement was that any support that the schools can offer to 
communities could take place inside or outside school premises.   
5.4 Theme Two: Possible ways to provide skills development program 
5.4.1 Implications 
Even though the findings revealed that the establishment of the skills development 
program was perceived as possible, the challenges stated gave a warning that thorough 
planning, proper consultations and vigorous fund raising processes should be done 
beforehand. These could be the barriers in the setting up of this program if not 
addressed properly. Findings however, did not show clearly where and when such a 
skills development program should be conducted and who the facilitators should or 
could be. 
5.4.2 Recommendations 
Engaging all stakeholders in the establishment of a skills development program could 
contribute to the successful and sustainable skills program. There should be meetings 
for all stakeholders that are to be involved in the establishment of this program. These 
meetings could minimize conflicts and misunderstanding with regard to the intention of 
such a program. Netshadama (2010:346), in support of the importance of stakeholder 
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engagement points out that the primary outcome of effective community development is 
mutual benefit and shared responsibility among community members.   
Local community leaders such as councilors should take the leading role in the 
consultative meetings. It is in these meetings where the questions of “where?”, “when?” 
and “by whom?” will be answered.  
5.5 Theme Three:  Skills to be included in a community’s skills development 
program. 
5.5.1 Implications 
Based on findings, creation of job opportunities and starting own businesses were the 
top skills listed as needed in most communities. Both teachers and community 
development practitioners agreed that if community members were trained in these 
skills, poverty and crime could be reduced due to a more stable and self-reliant 
community being established.  
5.5.2 Recommendations 
Informal and formal small and medium enterprises (SME) played an important role in 
job creation in many developed and developing countries, therefore a culture of starting 
own businesses should be developed in children at any early age. Teachers in schools 
should be encouraged to give learners practical projects on starting small businesses 
such as having an Entrepreneur Day at schools where learners can practice the theory 
they have been taught in class. Learners can also be given fund raising activities where 
they will be selling specific products and the learner that raises the most money receive 
a prize.  Learners can also be involved in fundraising activities such as “Fun Run” or 
activities where participants need to pay an entry/participation fee.  
Berrios and Pilgrim (2013:1) confirmed that small and medium enterprises provide two-
third of all formal jobs in developing countries in Africa, Asia, and Latin America and 80 
percent in low income countries.  The examples of SMEs could be street vendors, 
cleaning businesses, catering businesses, small building contractors and many more. 
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These small and medium enterprises provide job opportunities to thousands of skilled 
and unskilled job seekers. 
5.6 Theme Four: Benefits and Challenges in setting up a skills development      
program 
5.6.1 Implications of Benefits 
The benefits such as improved chances of employment, entrepreneurship that may lead 
to the reduction of poverty and crime cannot be achieved over a short period of time. 
Community members should be made aware that these benefits will only be achieved 
over time and they should not become impatient.  
A factor to consider is to ensure that a skills development program will enable those 
who complete this program successfully, will receive an accredited qualification that will 
be accepted and recognized in the formal labor market rendering them for employment. 
5.6.2 Implications of Challenges 
Challenges such a “community politics”, funding and finding suitable facilitators for the 
program were identified by participants as these could hinder the establishment of a 
skills development program if not addressed timeously and properly.   
5.6.3 Recommendations of Benefits 
To avoid conflict and disappointment, community members should be made aware that 
benefits will not come overnight but in due course. They should be encouraged to work 
independently and collectively and not expect that any benefits will be delivered by 
external sources. Every member of the community who is willing to participate in this 
program should be assigned with a specific task to perform such as advertising the 
program to the community at large or mobilizing members of the community to partake 
in this program especially those who can facilitate and organize fund raising and many 
more tasks required for such a program.  This could ensure that every member of the 
community participate and possibly feels that they own the program. 
In Chapter Two an Asset-Based Community Development (ABCD) approach was 
discussed as a possibility for this type of initiative because members in the community 
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will be the drivers of such a program. Therefore ABCD was the recommended approach 
that could be followed when this program is established. 
In order to get accreditation, the skills development program should be registered with a 
relevant Skills Education and Training Authority (SETA). It is important to find help in the 
planning and writing up of any skills development program so that it meets the criteria of 
accreditation. 
5.6.4 Recommendations of Challenges 
Recommendations identified in the previous section could also be used to address the 
challenges.  Following an ABCD approach could minimize negative “community politics” 
as every community member will participate in the program and questions of who 
initiated or own the program could be negated.  
It is recommended that the program be registering with the relevant SETA so that it 
would be  authentic and so could assist in accessing funds from the National Skills Fund 
(NSF).  Having the qualification registered might also mean suitable qualified facilitators 
could also be allocated through SETAs and other relevant bodies. 
5.7 Limitations of the study 
It became very difficult to get interviews with community development practitioner 
participants because they were busy and kept on asking for rescheduling of the 
interviews.  It would have been beneficial to get more input from them (community 
development practitioners) since such a program will be in the community for the 
community and their insight and experiences would have added to the richness of the 
data. 
The majority of the teacher participants were reluctant to complete the questionnaires. 
The researcher could sense that teachers felt as if this research was intended to test 
their knowledge of the subjects they were teaching. This was in spite of them being told 
that the responses are anonymous and that the findings would be analyzed as a unit. 
They were also informed about the purpose of this study.  It might have been better if 
responses from teachers were collected in a focus group model.  
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5.8 Conclusion 
The aim and objectives as set out in Chapter One were met in the following ways: 
The findings revealed that communities in which schools are situated are experiencing 
skills shortages resulting in socio-economic challenges such as unemployment, causing 
poverty, crime and other social ills. The role schools could play in the skills development 
of their communities, were highlighted by focusing on the use of specific subjects to 
teach scarce skills and the use of facilities that schools have such as school halls, 
computer laboratories and so forth. Specific school subjects were identified as the core 
for a skills development program.  
The researcher believes that this research was also an eye opener to many teachers 
because it made them aware of the skills they should be teaching together with the 
theory of the subjects, even though it was perceived that some teachers struggled to 
recognize their subjects’ valuable embedded skills.  
Skills lacking in the community were highlighted together with their benefits. If these 
skills were taught to community members it could be of value to improve their standard 
of living. Although specific challenges were also highlighted, these challenges did not 
come as definite barriers that would stop the program from developing, but rather 
brought about an awareness of what to do and what to avoid. The researcher concluded 
that there is indeed a potential of and need for establishing a skills development 
program but a further study should be conducted to explore the outline of an actual 
processes on how this program could be established.   
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APPENDIX B 
 
QUESTIONNAIRE 
PART A 
GENERAL INFORMATION:    (Where appropriate please mark with a  √) 
Name of the School (optional): ………………………………………………………………………………………….. 
Geographical location of school:    Rural □         Township □ 
Gender :       Male□      /    Female□ 
Subjects taught:       Teaching experience     Qualification* 
per subject (years) 
……………………………………………………………………………….  ……………................         ………………… 
……………………………………………………………………………….  ……………................         ………………… 
……………………………………………………………………………….  ……………................         ………………… 
……………………………………………………………………………….  ……………................         ………………… 
Qualification in subject* Certificate/ Diploma/ Undergraduate/ Post-graduate/Other 
 
(please explain “other”)…………………………………………………………………………………………………………. 
Practical experience in skills development:    Yes□          No□, 
If Yes, please specify the nature of skills development you have experience in: 
………………………………………………………………………………………………………………………………………………. 
……………………………………………………………………………………………………………………………………………… 
Post level or Position:  Post level One□,    HOD□,     Deputy Principal□,     Principal□ or 
Education specialist□. 
PART B 
QUESTIONS 
53 
 
1 What do you consider the most valuable outcomes of teaching your subject? 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
2.  Are there any skills development initiatives that your school is involved in?   If yes, please 
list, if no, please suggest some you consider as valuable for the community’s development.  
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
3. What skills do you consider lacking in this local community? 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
4. What skill(s) of value to the community do you think can be taught through your subject to 
community members? 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
5. What role will you be willing to play in a skills development program involving your subject or 
other skills you may possess? 
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………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
6.  Apart of possibly yourself, who else do you consider should become involved in a skills 
development initiative? 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
7 When do you consider is the best time for the skills mentioned above, to be taught? 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
8. How would the above mentioned skills benefit the community at large? 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
9. What other skills (apart from skills imbedded in the subjects taught at your school) can you 
recommend to become part of a skills development initiative in the community? 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
10. Please suggest how funding can be sought to pay for skills development initiatives: 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
………………………………………………………………………………………………………………………………………………. 
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Thank you for the time taken to complete this questionnaire. 
FOCUS GROUP INTERVIEW PROTOCOL 
1. In your opinion, what are the skills that members of the community most need? 
 
2. What is your opinion on the possible setting up of a skills development program for 
members of the community? 
 
3. If such a skills development program can become possible, how should it be structured 
in terms of stakeholders involved? 
 
4. Where and when should sessions for such skills development programs take place? 
 
5. How do you think such an initiative should be advertised? 
 
6. Who do you think should be offering the sessions? 
 
7. What do you consider to be a feasible and practical way to fund such an initiative? 
 
8. What role do you think schools could/should play in the skills development of their 
immediate communities? 
 
9. What school subjects could possibly be utilized in a skills development initiative to the 
community? 
 
10. What challenges do you foresee in setting up such a skills development initiative? 
 
11. Do you have any suggestions on how to address any of the abovementioned challenges? 
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APPENDIX C 
 
Written information given to participants prior to participation 
 
Dear Colleague 
 
I am a teacher at AJ Mwelase Senior Secondary School in Lamontiville and am currently 
studying towards Masters in Development studies at Nelson Mandela Metropolitan 
University, Port Elizabeth. My research focuses on the potential role of schools in skills 
development of the local communities. 
 
I hereby wish to invite you to become a participant in the study by being available to 
complete a questionnaire and sit in for a group interview. Complete confidentiality and 
anonymity will be practiced and the study will be in line with NMMU Ethics Policy. The 
participation in this study is voluntary and any information provided will be dealt with in a 
confidential manner. 
If you require any further information, please do not hesitate to contact me on 0824257460 
or email me on s206663810@nmmu.ac.za or my supervisor Dr A.J. Greyling at 
ajgreyling@nmmu.ac.za. 
 
Thank you your time and consideration in this matter. I trust that my request will be 
favorably considered. 
 
Yours sincerely 
 
SM Mthabela 
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APPENDIX D 
 
